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Abstract 
Meeting the specific needs of the target groups in English classes for professional purposes is always a challenge for the teacher. 
The competency development analysis is focusing on an English course for Specific Purposes (ESP) organised for the students of 
Corvinus University of Budapest majoring in Economy. The underlying strategy of the pilot program carried out in 2013 was to 
widen the scope of classroom learning, motivate and reinforce the content-based approach. Integrating LingoEducation  −  a 
state-of-the-art ICT- supplemented learning program −  into language teaching and learning gives special impetus to business 
vocabulary building. Students benefit from the direct access to a limitless variety of up-to-date authentic source materials 
available on the Internet, while also improving their self-directed learning skills. While the learner is assisted by definitions, 
translations, synonyms and antonyms, pronounciation, personal word list, flashcards and quizzes, the teacher can monitor the 
learner’s activity. This study is presenting empirical evidence based on the practical experience of the faculty, including the 
author, and the participants to explore learners’ satisfaction, preferences and opinions regarding the methodology, content, 
oganization, etc. of the new type of course. 
© 2014 The Authors. Published by Elsevier Ltd. 
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1. Introduction 
 
Seeking new and more efficient ways to improve the learning achievements in the English language classes is a 
never-ending challenge for a teacher dedicated to learners’ satisfaction and continuous personal professional 
development. It is particularly so if the learners have high expectations regarding the quality of the learning 
outcomes to be achieved by their education and training. It is the case with Corvinus University of Budapest (CUB), 
an internationally recognized Hungarian university, which is leading the most prestigious national ranking in student 
excellence in the competition of Hungarian higher education institutions in 2013. (HVG, 2013)  
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The global requirements, which today’s graduates must meet when entering the labor market, exert pressures both 
on the students during their studies and the academic staff responsible for training them. The findings of an 
international survey covering 27 countries confirmed the high importance of communication in a second language, 
ranking it among the five top-ranked essential competencies of business professionals. (Becker & Guidi, et al., 
2008) Proficiency in English, the most widely used second and foreign language in the world, has become the key to 
more rewarding jobs and better career prospects in Economy, or Business and Management, the study fields of most 
students in CUB language classes. English language training at CUB is closely linked to the professional needs of 
the students, and it is integrated into an increasingly widening learning environment. Competency development in 
English is enhanced not only by means of general academic and subject specific language courses but also by 
professional subjects taught in English, international student and staff mobility, educational and internship 
experiences abroad, tandem programs with international students, and numerous other, non-formal or informal 
ways. All of these enrich language learning experiences and contribute to the achievements student demonstrate at 
the accredited language examinations, and even more importantly, in real-life work situations. The pilot project, 
which is the focus of this study, was launched at CUB in September 2013 by the Center for Foreign Language 
Education and Research. It involved 8 English teachers and approximately 260 students majoring in Economy or 
Business and Management and doing the first term of a modular ESP course. The pressing need for easily accessible 
teaching materials, due to some unexpected problems with the publisher of the printed textbooks, speeded up the 
introduction of LingoEducation, an ICT supplemented learning program that seemed to offer a quick and long-term 
solution meeting our needs. This study intends to give the summary of the reasoning behind integrating 
LingoEducation into the ESP programs at CUB, as well as to present the empirical evidence of two online 
questionnaire surveys of the students and teachers at the end of the first pilot semester. A combination of multiple 
choice, ranking scale, and open-ended questions were used in parallel to serve the comparability of opinions, 
reflections and attitudes. The analysis is based on the findings representing100% teacher’s and 35% student’s 
response rate. 
2. Considerations behind the LingoEducation pilot program 
The justification for the introduction of Lingo Education was approached from broader and more specific 
perspectives, each of them adding new dimensions to our reasoning. The extension of the borders of the traditional 
classroom has considerably enlarged the learning environment both in time and space, to provide unlimited 
opportunities from which the learner can benefit. However, the access to online facilities, which are widely available 
these days, does not necessarily mean that the recipients can use them effectively, or they are willing to adapt or 
change their learning or teaching routines, even if they are ready to theoretically accept the need for such a change. 
(Bach, Haynes & Smith, 2007) Smartphones, tablets, and laptops are key parts of young people’s way of life and 
identity, and it is increasingly important to raise their motivation through the new media. Byram argues that “The 
internet is an important pedagogical tool which operates in a highly flexible environment; the way in which it is 
applied to educational situations will ultimately determine the success of its contribution to language learning and 
teaching.”(Byram (ed.), 2000) If we want to intentionally rely on these invaluable resources, we have to integrate 
them into the learning process and help the students develop their self-directed learning skills that enable them to 
exploit the structured use of the Internet, and also assist them to become more autonomous learners who take 
responsibility for their own learning. In classes focusing on economic language, where inspiring professional 
content and information is essential, the “expiration time” of a textbook with once up-to-date materials is pretty 
short. It is a recurrent problem and dilemma when and how to update obsolete materials; revise the existing 
textbook, or develop a new one, etc. Whatever we do, energy and money have to be invested. Despite all our efforts 
the solution remains provisional, giving us just a short break before the same issue reoccurs. Another challenge is 
how to maintain motivation, and how to guide students to become more proficient and conscious users of the 
language. Those attending the pilot courses start the semester with intermediate or near intermediate (B2) level in 
general English. As independent users they can “understand the main ideas of complex text on both concrete and 
abstract topics, including technical discussions in his/her field of specialization; can interact with a degree of fluency 
and spontaneity that makes regular interaction with native speakers quite possible without strain for either party; can 
produce clear, detailed text on a wide range of subjects and explain a viewpoint on a topical issue giving the 
advantages and disadvantages of various options”− as defined by the Common European Framework of Reference 
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for Languages. (CEFR, 2002) The definition refers to the ability of understanding the main ideas of complex texts 
even in the field of specialization, but practice shows that students starting their university studies with a General 
English background not familiar with the technical language of economy. Moreover, the understanding of just the 
main ideas of complex texts will not ensure the students’ competitiveness in the labor market. Therefore, developing 
the learners’ professional vocabulary is crucial if we intend to improve their comprehension of complex texts and 
problem-solving skills. In ESP classes the lack of background knowledge can easily result in complete failure or 
misunderstanding. Many researchers believe that there is a relationship between vocabulary and reading 
comprehension. Various hypotheses tend to focus on individual aspects of this complex issue and suggest specific 
implications for instruction. Assuming that the background knowledge of the topic is crucial in facilitating 
comprehension of texts, “vocabulary should be taught in conjunction with concepts and content and make 
connections between the instructed words and students' prior knowledge and experiences”. (Hiebert & Kamil (Eds), 
2005) Other interpretations underline the verbal ability of the learner, which influences vocabulary and 
comprehension alike or the “metalinguistic awareness”, the ability of the learner to reflect on and manipulate the 
language. No doubt, students need to encounter a word multiple times until it is consolidated in their active 
vocabulary, which suggests that the ways to do it have to be provided to them in the learning process. Lexical 
competency development can be facilitated by multiple exposure, repetition, rich context, active engagement in 
learning tasks, motivation to acquire words through incidental learning, computer technology and the variety of 
instruction methods. (Hiebert & Kamil (Eds), 2005) LingoEducation has proved to be a suitable ICT supplemented 
learning program to address most of these required aspects. 
 
3. The advantages LingoEducation offers to students and teachers 
 
LingoEducation was integrated into the pilot project with a special focus on making business vocabulary 
development more efficient and with the expectation to support a context-based word learning strategy in a 
motivating and user friendly way. The application can be applied to any resource materials on the Internet. Double 
clicking on the unknown word while reading gives the definitions and the translation, synomyms and antonyms as 
well as information on how common the word is. The student can also hear the word pronounced. The word along 
with its contextual sentence, is then automatically saved to a personal word list where it can be categorized, 
reviewed, and mastered through automatically generated flashcards and quizzes. Defining words and collecting 
vocabulary is automatic, which is the primary advantage of LingoEducation compared with an online dictionary. 
When reading articles on the Internet, students do not need to interrupt reading by manually typing the unknown 
words. At the same time they are releive of the tedious work of writing down the word and its definition to study 
later. This makes them more likely to explore (and learn) new vocabulary. In addition, students can regularly go 
back to the selected words and see them in context. As a result they can easily explore a wider range of authentic 
text and discover new vocabulary in their specific field of study or interest. The teacher’s page provides the teacher 
with a more controlled way of using the LingoEducation application. Here, the teacher can create a class at the 
beginning of the term (the project worked with 18 classes) and have the students sign in. This can serve as a 
platform for written communication between the teacher and the students, creating reading assignments, including 
instructions, highlighting relevant vocabulary, and reading comprehension questions. Start and end dates can be also 
set for each assignment. The students are then automatically notified of the assignment start date in an email. New 
assignments are automatically saved so that the teacher can reuse them for another class or in another term. The 
teacher has access to the students’ personalized word lists for each class assignment. By seeing which words the 
students selected, the teachers gain insight into how difficult the reading was, the level of vocabulary knowledge, the 
context in which the difficulties arose, and the suitability of that article for the class - all of which can inform the 
teacher’s strategy and make it easy to generate appropriate assessments. A further motivation might arise from the 
fact that students are aware that the teacher has access to information how they have dealt with the assigned text. 
The teacher can decide on the content of the vocabulary test on the basis of several statistics provided by 
LingoEducation such as the words selected by the students, how many students selected each of the words, the 
frequency range of the selected vocabulary, and the context in which the selected words occurred. The teacher can 
also see how useful each article actually was in achieving the vocabulary goals of the class.  
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4. Experiences in the light of research findings 
 
The goal of the study was to explore and analyze the opinions of the project participants in order to help 
determine the directions for future improvements both technically and methodologically. The teachers and students 
were surveyed on things such as usage habits, the contribution of the program to competency development, the long-
term integration of the program, and how teachers can help students be more successful learners. The majority of 
students used LingoEducation on laptops, approx. 10% on smartphones and 5% on tablets, while desktop computers 
at home or at the university library were also important for 30% of the users. Despite the fact that most of them have 
access to the personal devices during the whole day, the typical frequency of usage was only once or twice a week. 
This likely reflects two things. First, the well-known routines in which students often think of their language 
learning in terms of class attendance and preparation for the classes, and second, that it takes longer to change these 
habits even if the appropriate conditions are given. Some12 % did not seem to take the class assignments very 
seriously admitting that they rarely used the LingoEducation application, while 38% were making continuos efforts 
during the semester to benefit from it while preparing for the English classes. Students and teachers seem to agree 
on the general impact of LingoEducation on students’ development by rating it 3.15 and 3.0, respectively, on a 5 
point scale. However, there are significant differences in the assumed contribution in the individual fields: 
vocabulary, writing skills, speaking skills, motivation and up-to-date professional information. Although both 
students and teachers agreed that LingoEducation had a real impact on vocabulary development, teachers were more 
pessimistic, with only 11% of them believing that it is very important. In sharp contrast 52% of the students believed 
that it had a real impact on their vocabulary learning. Not surpisingly, students felt the impact was greater in 
vocabulary than in writing and speaking, but survey findings reflect measurable impact in these fields, too. With 
respect to motivation, teachers seem to attach more importance to LingoEducation stating that they believed that the 
motivation of all students had improved in the pilot groups even if not very significantly. Approximately 25 % of the 
students did not feel that LingoEducation had any impact on their motivation, but 75% were convinced of the impact 
of LingoEducation on their interest in studying English. More than 20% among them felt that their motivation had 
increased very significantly. Students who felt an increase in their motivation also used LingoEducation for reading 
texts other than the classroom assignments. They seemed to identify a direct relationship between using 
LingoEducation and their knowledge of professional information. Nevertheless, as students are continually exposed 
to new professional information during the semester, the findings here may be distorted by other impacts. Both 
students and teachers believe that LingoEducation opens new perspectives in language learning, and they support its 
deeper intergration into ESP curricumum. Both agreed that personal feedback and checking the homework are more 
important functions than monitoring the activity of students by the teachers. At the same time they felt that they 
should not be ignored. The printed textbook versus online material dilemma does not seem to be as critical as we 
thought at the onset of the project. After one semester without the traditional textbook only 22% of the students felt 
they would really need one in the future. This was unexpected but indicates evident change in learning habits and 
attitudes. 
 
5. Conclusion 
 
LingoEducation opened up new perspectives by widening the scope of the English classes at CUB, providing 
free and up-to-date resources from the Internet, facilitating competency development in new and easily accessible 
ways while encouraging students to invest more learning time and self-study initiatives in their course work. 
Research findings confirmed the positive feedback received from students and teachers during the first pilot phase 
and they proved that the program had met the previous expectations. Expressing dedication to an even more 
thoughtful and long-term integration of LingoEducation into the ESP curriculum the teaching staff and the students 
supported the change of the methodological paradigm in the learning and teaching practice. What is more 
LingoEducation provides a smooth way to change routines and combine the values of the traditional classroom 
methods with innovative solutions. 
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